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About frankie
frankie is a bi-monthly Australian magazine published by frankie press,  
that captures the attention and imagination of its readers with a smart,  
straight-shooting attitude (and darn nice looks, as well).

frankie is known for funny articles, inspirational real-life stories, pretty  
fashion, delightful photography and beautiful design. It’s a magazine that  
makes you laugh, but also think.

frankie’s offices are based in Melbourne, and the magazine is printed in Sydney 
(books and brand extentions are printed off-shore). frankie’s contributors  
(writers, illustrators, photographers) come from all over the world.  

website 
www.frankie.com.au

facebook 
www.facebook.com.au/frankiemagazine

twitter 
@frankiemagazine

instagram 
@frankiemagazine

 
 
About frankie press
frankie press is a publishing company that 
making magazines and books that are 
smart, funny, eclectic and a little outside 
the mainstream. Starting with frankie 
magazine, the publisher has grown to 
produce a photo album, cookbooks, 
diaries and calendars, an interiors book 
called SPACES, Smith Journal (a quarterly 
publication for people with curious 
minds) and Slow (a magazine celebrating 
sustainability, mindfulness, and living a 
gentler paced lifestyle).

Your school library,  
students, and even YOU can 
access a special education 
subscription discount to 

frankie magazine at  
frankie.com.au/schools
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About these resources
The following teaching and learning tasks use frankie magazine as a base for 
English and Media activities. You are provided with many frankie examples as 
PDFs (download these separately at www.frankie.com.au/schools) for use in 
the classroom, and you can also adjust the activities and ideas for use with other 
magazines or stimulus material.

School libraries have subscriptions to frankie, and you can supplement the 
samples provided with other examples from your school library issues. If your 
cohort is not frankie’s main audience, you can still use the frankie examples as a 
comparison against magazines/content that is more suited to your student cohort, 
or adjust and use the activities with other magazines/articles.

A Media glossary of terms has been included (download this separately at  
frankie.com.au/schools) as there are not many textbooks that cover this  
content. It is expected that a set English textbook can support the English  
activities where necessary.

It is anticipated that teachers will use these activities as a jumping off point, 
utilising and supported by their own content literacy and pedagogy.

How these resources fit in the curriculum
‘frankie for schools’ has been developed to support Achievement Standards  
and content of the Australian Curriculum for English and Media Years 9 and 10, 
and VCE English Unit 1 and VCE Media Unit 2. 

These activities are designed to encourage critical and creative thinking, and to 
support students to further develop ICT capabilities. Some of the frankie content 
could be used to build ethical and intercultural understanding, both of which are 
discussed in the general capabilities in the Australian Curriculum, and could be 
included in the classroom activities provided.

Schools may also choose to adapt and use frankie magazine in other areas of the 
curriculum, such as Visual Arts, Careers and Visual Communication, or for other 
sections of the English and Media curriculum. 

Author 
Augusta Zeeng

Acknowledgements 
Thanks to Kirsty Kain, Mel Alexander, Sue Tyrie and the frankie team.
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For Teachers - English Year 9
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download this sample at www.frankie.com.au/schools - ‘English Year 9’

English Year 9
Curriculum links: ACELY1747, ACELY1746, ACELA1557, ACELA1556, ACELA1561

Road test

INTRO

In each issue, frankie magazine runs a feature called ‘Road Test’. The writer 
samples six or eight brands / types of products, then reviews each product.  
They review everything from cinema snack bar food to secondhand op shop novels.

OUTLINE

Using the frankie sample provided (print or make PDF available to students 
digitally), students are to read the ‘Road Test’ of children’s party food to get an idea 
of the scope of the activity, then they are to research and write their own version. 
This activity requires reading, comprehension, critical thinking, and humour. 

METHOD

Activity 1: 

Ask students to read the sample ‘Party Down’ and discuss the text elements and 
structures, as well as the visuals, in pairs or as a class.

party down
SINEAD STUBBINS SCOFFS HER 
WAY THROUGH SOME CLASSIC 
AUSTRALIAN KIDDIE TREATS. 

ILLUSTRATIONS DAWN TAN

FAIRY BREAD

Let’s be real: fairy bread was 
always kind of lame. It had a tacky 
name and too closely resembled 
a sandwich – something you are 
biologically destined to hate as 
a kid and pay far too much for 
as an adult. Now with mature 
tastebuds, though, I can tell 
you that this sprinkle-topped 
snack is freaking delicious. The 
combination of the already sugary 
white bread with that crunch 
of hundreds and thousands is 
gastronomic perfection. For the 
amount of effort it requires, I 
can’t understand why fairy bread 
doesn’t remain a dinner party 
staple into adulthood. Of course, 
you have to get the butter-to-
sprinkle ratio right for optimum 
fusion: I somehow wound up with 
a kitchen covered with hundreds 
and thousands, my bedroom 
floor covered with hundreds and 
thousands, and I think I saw a 
couple in my housemate’s hair. I 
regret nothing. 

CHEEZELS

The only way to eat Cheezels 
is to put them on your fingers 
like rings, and bite them all off 
individually. Australia doesn’t 
have a Bill of Rights, but if we 
did, that would definitely be in 
there. What I don’t remember 
about this process is orange 
residue stuck everywhere, 
accidentally biting your fingers 
when you miss the Cheezel, 
and the deafening sound in your 
ears when you munch into its 
styrofoam texture. Are Cheezels 
actually cheese-flavoured? On 
the packet it says they’re made 
with the “goodness of real 
cheese”, which, in this case, is 
a very ambiguous statement. 
Really it’s a unique substance, 
like kryptonite or sea monkeys. 
But be warned: if you have a 
packet to yourself, good luck 
trying to stop eating them. I 
had to physically give them to 
someone else and make them 
promise not to bring them back.

CHOCOLATE CRACKLES

Good grief! I had completely 
forgotten how heavenly this 
mysterious congealed Rice 
Bubbles concoction is. If you 
added a little rum (or if someone 
on Masterchef ‘deconstructed’ 
it) I could totally see this making 
a grown-up comeback. Every 
aspect of the sensory experience 
is incredible. The crunch! The 
pockets of solid chocolate! The 
way it holds its shape, even when 
you gnaw at it like a rat chewing 
through cable! Why did I ever 
stop eating chocolate crackles? 
Why did any of us? I inhaled 
this like a kid discovering The 
Works at the Pizza Hut dessert 
station for the very first time. Is 
it possible that in our fast-paced 
world of melting ice caps, 
national terrorism alerts and 
Tinder profiles we’ve forgotten 
about the simple pleasures in 
life? A chocolate crackle isn’t just 
a chocolate crackle, my friends. 
Chocolate crackles are freedom.  

142 / ROAD TEST

RED CORDIAL

Cordial is one of the weirder 
treats we used to consume 
at kids’ parties. I guess 
you would think that it’s 
a healthier alternative to 
soft drink, but is that really 
true? All I know is that I’d 
completely forgotten about the 
sickly smell, and that ruby red 
colour that absolutely does 
not exist in nature. In saying 
that, if you get the one part 
cordial to nine parts water 
right, it’s pretty refreshing! 
The trick is, once you start 
drinking it you cannot stop 
because the moment you 
do, you descend into a pit 
of lethargy, headaches and 
irritability. (My housemate 
said “Your face!” when I 
entered the room, which I 
assume meant I looked bad 
because there were no follow-
up adjectives.) I guess it’s like 
a kiddie version of vodka and 
raspberry in that way. 

142-road test party.indd   142 10/07/2015   3:50 pm

COCKTAIL FRANKS 

If there was any indication 
that I’ve been training for this 
article my entire life, it’s that I 
still eat cocktail frankfurts on 
a pretty regular basis. On days 
I find myself in a weakened 
state, unable to contend with 
the world (read: hungover), 
I’ll cook a whole packet of 
‘little boys’ and eat them in 
bed. Don’t judge me. I refuse 
to believe that these little 
wonders are relegated to the 
world of kids’ parties, because 
they are straight-up delicious 
(you need to have them with 
tomato sauce though, that’s 
non-negotiable). They probably 
have the nutritional value of 
licking a telephone pole, but 
who cares? You can keep your 
juice cleanse and kale chips, 
I’m going to eat cocktail franks 
until I drop dead, probably from 
heart failure, definitely with half 
a cocktail frank still hanging 
out of my mouth.  

LOLLY FACE CUPCAKES

Cupcakes have experienced a 
resurgence of late, emerging 
as a snack that’s totally 
acceptable for grown-ups to eat 
without any weird adult baby, 
cutesy, I-wear-bunny-slippers 
subtext. But no store-bought 
red velvet whatever compares 
to the homemade stuff. Like all 
great works of art, it’s all about 
balance: the cake must be 
sweet, but not so sweet as to 
overpower the icing. The icing 
must be plentiful, but not so 
thick that it coats your mouth 
like gritty, sugary concrete. I 
can’t fathom how I used to eat 
four or five of these guys in 
one sitting, stuffing the sticky 
wrappers in my pockets to hide 
the evidence from the closest 
parent. Maybe when you get old 
your tastebuds start to degrade 
and you’re just more sensitive 
to sweetness? Could be why 
I eat so much more stinky 
cheese now.  

FROG IN A POND

When embarking on this road 
test I decided that, rather than 
having a strategy, I would just 
eat one thing after another. 
Do kids have a strategy for 
eating party food? Hell no! 
This resulted in me feeling 
like a sloth on quaaludes by 
the time I ate this. Although 
there was some conjecture 
as to what a frog in a pond 
actually was (some think 
that the Freddo should be 
submerged/drowning in jelly, 
which seems a little macabre 
for a child’s snack), the basic 
premise is still the same. It 
tasted great, but I can’t really 
foresee an occasion where 
I would make one for my 
mates, unless there was a 
shot situation involved. Jelly 
is a pain in the arse to make, 
but the aesthetic value is 
very pleasing. It did, however, 
make me feel like I needed to 
brush my teeth with bleach. 

PARTY PIES

OK, this is another one that  
I never really stopped eating. 
Was I supposed to stop eating 
party pies? I don’t know if I 
can accept that. When you 
buy pies from the freezer 
aisle of your supermarket, 
you’re going to have to lower 
your expectations a little. 
Sometimes you’ll get a pie 
that has five times more gravy 
than meat, causing a volcanic 
rush of molten goop when 
you bite into it. Sometimes 
it’ll taste a little gristly (if you 
want to continue to enjoy 
meat pies in the future, don’t 
think about that too much). 
But the thing is, despite their 
questionable fillings, party 
pies are exactly the right size 
to munch on while you’re 
watching TV/when you’ve run 
out of cocktail franks. If loving 
party pies over the age of  
10 is wrong, I do not want  
to be right. ] 

142-road test party.indd   143 10/07/2015   3:51 pm
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For Teachers - English Year 9

Ask students to choose their own items to road test. They must do the research 
outside of school time. The ‘Road Test’ can be written on any group of items,  
but they must be linked in some way. 

Some examples include mixed lollies, board games, condiments in the fridge 
at home, apple varieties, children’s picture books, toys, brands of mustard or 
lemonade, or students can come up with their own.

•  Students who choose eight products per spread should write around  
150 words per item

•  Students who choose six items per spread should write around 200 words per item

Provide students a deadline for submission, and time to work on writing in class.

EXTENSION ACTIVITY

Curriculum link: ACELY1747

Ask students to share their drafts with another student in the class. Request 
students respond on a separate document commenting on spelling, punctuation, 
tone and content, keeping in mind they should be critical but kind in their critique, 
and to always find some positives. Ask students to redraft their work after editor’s 
responses and submit to teacher.

At the end of this activity students should be able to:

• Analyse the way text structures can be manipulated for effect.

• Create written media texts for an audience with a specific purpose. 

•  Use grammar, punctuation, sentences and clauses to make sense in written 
media texts.



Worksheet - English Year 9
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Road Test
Read the road test ‘Party Down’ supplied. Think about tone, language, style and 
intended audience, and discuss with a partner.

BRIEF

Choose an item/category of products where there are at least six or eight different 
elements to review, as per the sample. There needs to be enough difference 
between them to be able to compare or contrast to some extent. 

•  If you choose eight products per spread, write around 150 words per item

•  If you choose six products per spread, write around 200 words per item

•  Write reviews on these products; tell us what you think, using humour and a 
casual, friendly tone, and informal language.

•  Point out any useful information, or points of interest in the review  
(such as: it’s vegan, it’s only sold in Australia, it was first invented in 1960…)

STEP 1: BRAINSTORM

What items or products could you review? You need to think of an item or product 
that will have six or eight different and distinct options for review.

Come up with a couple of choices so that if the first one doesn’t work out, you’ll 
have another choice.

STEP 2: RESEARCH

Review the products at home, taking notes in point form as you go. Make sure that 
you record the details. You could use six or eight columns on a landscape page for 
collecting data. 

If you are using brand names, make sure you know which notes connect to which 
brand. Try and find one highlight/ feature/ detail per item.

STEP 3: WRITE

• Convert your notes/ research from point form into sentences. 

• Think of a heading and sub-heading for your article to link the content together.

•  Think about the language you will use – informal tone, humour, product /  
item-specific information. 
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For Teachers - English Year 10

English year 10
Curriculum links: ACELY1747, ACELY1746, ACELA1557, ACELA1556, ACELA1561 
Cross-curriculum priorities: sustainability

Everybody has a story

INTRO

‘Everybody Has a Story’ is a regular feature in frankie. They are personal  
non-fiction articles written autobiographically (or biographically) by an ‘everyday’ 
person about an event or situation that affects them. The story is often written 
in the first person, with an informal tone. Both samples provided have an 
environmental/ sustainability theme.

OUTLINE

These activities have a reading, comprehension and writing component and look 
at language, content, style and themes analysis. There are several ways that these 
activities can be taught. You can use both frankie samples for students to choose 
from to do the analysis task ,or you can do one example as a class task to scaffold 
the activity and get students to do their own analysis on the second example.

METHOD

Activity 1: 

Ask students to read one article provided. Ask students to analyse the text structure, 
organisation, tone and themes using the prompt questions on the worksheet.

Some things to discuss: non-fiction, first person, informal language, article, 
column layout, sustainability/ environmentalism, human experience, ethical and 
global dilemmas with real world settings.

download these samples at www.frankie.com.au/schools ‘English Year 10’

064 / PIECES OF ME

A couple of years ago, a friend wrote an article about me and 
described me as a “climate change activist”. I remember reading 
it and feeling really awkward. I rang him up and asked him 
whether that was the right description to use: “Can’t you just say 
something like, ‘Interested in a country that has climate change 
issues?’” He was silent for a while and then just stated casually, 
“Marita, in this case, you are what you do.”

I suppose the description sits funny with me because I never set out 
to be a climate change activist. To be honest, I didn’t really know 
exactly what that meant. 

My mother is from the tiny Pacific nation of Kiribati – a group of 33 
low-lying islands that sits at the intersection of the Equator and 
the International Date Line. People often ask me what my ethnicity 
is, and my general spiel is, “Kiribati is halfway between Brisbane 
and Hawaii, in the middle of the Pacific, and we’re Micronesian – so 
hair like the Hawaiians, but skin like Fijians.” That’s what I’ve pretty 
much been saying all my life.

I grew up in Gippsland, Victoria, so as much as my mum tried to 
nurture and encourage Kiribati culture in the household, my sister 
and I grew up with more of a country Australian influence. When I first 
moved to Melbourne in 2004 for uni, I met a girl in my class who was 
half Papua New Guinean. She had such a strong sense of Islander 
identity and, embarrassingly for me, she assumed I had the same. We 
became close and she would always say, “It’s because we’re island 
sisters.” This really stuck with me because I didn’t speak much of the 
Kiribati language; I didn’t really know the stories of my ancestors; I 
didn’t know how to dance like an Islander; I just didn’t feel ‘I-Kiribati’ 
(from Kiribati). So even though I looked it, I didn’t feel very ‘Islander’.

I was living in London in 2011 when the earthquake and tsunami 
hit Japan. Reading all the reports about it, I noticed that people 

were worried that the tsunami would cause a wave reaction across 
the Pacific – ripping straight over Kiribati. Ringing my parents in 
Australia, my mum reported that she’d called the family in Kiribati 
and told them to prepare for the worst. In a panic, my grandma had 
climbed up a tall coconut tree – the trees being the highest point on 
the island – and decided to stay there for the next few hours. She 
had actually forgotten her false teeth, though, so ordered a child 
to climb up the same tree to deliver these to her and then quickly 
followed with: “Find your own tree because this one isn’t strong 
enough for the both of us.”

As odd as it sounds, this is such a typical Kiribati story. The tsunami 
never did hit the island, so the tale has become one that’s passed 
down throughout the family – a hilarious tale of what not to do 
should a tsunami ever hit Kiribati.  Seeking refuge in a coconut tree 
is not recommended. 

After Grandma was convinced to come down and the laughter 
subsided (admittedly at least a week later), I realised that it really 
was a possibility: should a tsunami ever hit Kiribati, the whole 
country would be wiped out. All the islands in Kiribati – except 
for one – are atolls: ring-shaped islands formed out of coral. The 
highest these atolls sit is three metres above sea level. So even if 
a wave reaching eight metres swept across the island, the country 
would be significantly threatened. It was this event that made me 
want to really explore what being I-Kiribati meant. The possibility 
of all this history and culture – that I was born into – literally being 
washed away. It really resonated with me.

After the tsunami, I began writing in depth on everything about  
the country: the mythologies, the politics, the people and the 
culture. I became obsessed with everything Kiribati. And so, 
naturally, I began writing about climate change issues as well. 

marita davies is a reluctant climate 
activist and proud i-kiribati.

EVERYBODY  
HAS A STORY

064-ehas marita davies.indd   64 9/07/2015   3:36 pm

Kiribati is predicted to be one of the first countries in the world to 
submerge under water due to rising sea levels. Only another 50 
years is the prediction. The waves are getting higher, and with the 
main island – Tarawa – stretching one kilometre at its widest, the 
high tides are now at a point where they potentially could really 
destroy the country.

Our family has owned the same block of land on Tarawa for around 
35 years. A beautiful block – facing the ocean – surrounded by 
coconut trees. When the water is gently lapping at the shore, it 
really is a tropical paradise. But it’s a different story at high tide. 

Over the years, my family has worked hard to build a secure wall 
that stops the sea water from flooding the house. This wall is 
beaten and battered by a relentless ocean. It is a daily task to 
maintain the wall. In the past 30 years, this wall has gone from 
being non-existent to sitting at 1.5 metres high.

Climate change is the one issue about the country that really 
sparks people’s interest. I think because Kiribati is the country 
people watch to see whether it really will happen, whether it  
really will disappear. Maybe people look to it to tell the future of  
the rest of the world. 

From my point of view, I just love the country. Over the years, through 
lengthy visits, listening to elders and playing with the crowds of 
younger cousins, I have learnt to really feel I-Kiribati. I am proud of 
my heritage, the unique island culture, and have worked really hard 
to uphold what it means to be a proud I-Kiribati woman.

I grew up in an artistic family and have worked as an arts producer 
for years. So I suppose it was a natural continuation that I start 
producing work that tells the stories of Kiribati. I have just finished 
my first children’s book called Teaote and the Wall, set in Kiribati. 

Once we committed to the idea of the book, the illustrator and  
I pretty much didn’t sleep for two months – that’s what it felt like, 
anyway! We set up a crowdfunding campaign to raise the printing 
and marketing funds for the book and we managed to hit our 
target of $4000 in six days, which was unbelievable. I think that 
the general public care about our world’s environmental situation, 
but don’t know how to contribute to it in a tangible way. 

Teaote and the Wall is my mother’s story: one woman who battles 
with climate change effects every day. I’ve realised that sharing 
this story has allowed people to connect with climate issues in a 
way that’s relatable. I’m still overwhelmed by the response to the 
book – it has taken on a life of its own.

I used to work in children’s entertainment, and I really love the 
challenge of creating work for young audiences. I don’t know 
if this sounds ridiculous or not, but I’m a bit over the climate 
‘conversation’ at the moment. It just seems really clinical and 
not at all personal. I think we throw around ‘climate change’ 
so much that we’re a bit desensitised to it. I’m trying to 
make it more approachable and tangible by using words like 
“tremendous waves” and “hot, hot suns”. I’m not sure if it will 
work, but I’m trying.

All I know is that my family’s home in Kiribati is definitely under 
environmental threat, and that this threat correlates in every 
way to how the global community treats our Earth. I am 16th 
generation I-Kiribati, and I am actively refusing for this country  
to disappear without everyone knowing about it.

By now I’ve been called a climate change activist numerous times 
and I’m more than OK to wear that badge. To be honest, you can 
call me whatever you like, as long as more people learn that 
Kiribati is a country that could disappear in our lifetime. ] 
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be a two-minute bike ride to uni. But then I realised that would 
mean I’d be right in the middle of suburbia. And that doesn’t  
really suit my lifestyle or the tiny house. So I’ve ended up on  
a farmlet on the outskirts of town.

The construction took around 12 weeks and ended up costing 
around 25 grand. Where I’m located, the price of housing is going 
up, especially after our earthquakes. You look at what a couple 
pays in rent in Auckland. They’d pay for a tiny house in maybe 
a year. If you’ve got a lot of outgoings and overheads, then you 
have to work a lot more, doing things that you don’t really want 
to be doing. If you’re able to be a bit more financially free, then 
you’re able to focus your time and energy into your own life.

The items I had to give up were things that I hadn’t used in years. 
Things that were sitting in the bottom of a closet or the back of 
the garage. It became a case of asking, “Well, if I haven’t used it in 
the past three years, am I going to use it in the next year?” And if 
no, get rid of it. Either sell it or give it away. It’s almost a release.

What I like about tiny houses is that you build them to suit  
your lifestyle. It’s not about buying a caravan or a motorhome,  
which is mass-produced and doesn’t necessarily suit the space  
that you live in or your usage of electricity, gas and water. I’m 
running mine off solar and gas. Solar will always be in this tiny 
house, but with the gas I may change over to a wood burner or  
pot belly stove in the future.

You really are a lot more conscious of your usage, because 
when the gas bottle runs out, you run out. I mean, sure, where 
I am at the moment, it’s a half-hour drive to go get some more, 
but you’re trying to save every last drop. You don’t just flick on 
the gas bottle for the sake of it. Before I lived here, if I left a 
light on for an extra half an hour, I didn’t really think about it. 
But here, if I’m not using the light in the bathroom, I turn it off 
straight away. I mean, when I’m brushing my teeth, do I actually 
need the light on? Because I know where my teeth are. 

One of the things that you really need is water. Sure, you can say  
that you’re going to catch it off your roof, which is great, so 
long as you’ve got a roof big enough and you’ve got the rainfall. 
Christchurch is quite a dry area and my roof isn’t big enough,  
so on that side of things, I’m limited. But if I go and park on the 
other side of the South Island, which is very wet, straight away  
I could be living off caught water. 

The most people I’ve fed in the house so far has been three.  
And it was nachos. One of the tiny house specials! In the flat  
I lived in before here, I relied a lot on frozen foods. I do have  
a freezer here, but it’s ice-box size. Enough to keep some  
frozen peas and some ice cubes. But relying on frozen foods  
has completely gone out.

When I was living with flatmates, people would come over 
and say, “Right, let’s go to the pub.” Now, I’m relying a lot 
more on the phone and text messages. But on the plus side, 
I’ve got my space and I do what I want, when I want. 

You’ve just got freedom. And you’re a lot more in touch with 
the outdoors. The mountain bike’s sitting there looking at 
me, so I’ll go for a mountain bike. Recently, some of the 
paddocks where I’m located were used for stock while they 
were giving birth. I hadn’t actually seen a cow giving birth 
before and I witnessed that from my window. I sent a text to 
the lady who owns the stock and said, “Oh, yeah, that brown 
cow just gave birth.” And she was like, “Sweet, thanks.”

There are people who want to build tiny houses, see mine and 
say, “This is really cool, but I don’t think I can make this.” I say, 
“Well, can you measure two distances, put that onto a bit of wood 
and cut that at the same length? And then can you get that bit 
of wood, put it on the wall and drill it in there?” Because that’s 
pretty much 90% of it. It’s not complex maths, by any means.

If you want to build a tiny house, just go and build it. You’ll find  
a place. And if it’s not the right place in the short term, you’ll find 
something else in the longer term. Once word gets out, you’ll be 
surprised at the contacts that start jumping out of the woodwork. 
It’s all part of the process and the journey. It’s a fun journey. ]

everybody has a story
GEOLOGY STUDENT STEFAN COOK 
BUILT HIS OWN TEENY TINY HOUSE. 

AS TOLD TO MIA TIMPANO

We had earthquakes in Christchurch a few years ago, and  
we’re going through the whole rebuild stage at the moment.  
In some suburbs, the houses have been abandoned. Those areas 
have been classed as a ‘red zone’, which basically means the 
government has purchased that land from the owners and the 
houses have become the property of the insurance companies. 
Some of those houses are getting relocated and others are getting 
completely recycled or demolished.

My flatmate and I were talking about all the abandoned materials 
around Christchurch and the thought came into my mind of 
building something. But it was like, “What would you build and 
where would you put it?” About six months later, we came across 
a YouTube video of a kid in America who was building a tiny house. 

A tiny house is a small, self-built, portable home, which you  
can move around by yourself. They’re predominantly made by 
people who want to create a space suitable for their lifestyle.  
And obviously it’s got the benefits of being a lot more eco-friendly 
and resilient to natural hazards. 

A lot of tiny houses are built from wood with a standard wooden 
house frame. I decided to go with a steel frame. Longevity is what 
it came down to. I started with a very rough pencilled floor plan 
– everything after that just evolved through going around these 
salvage yards and seeing what they had. I needed a bathroom 
shower tray, for example, and ended up going out to a house that 
was being demolished and helping the guys pull it out. In that case, 
I paid a box of beer and brought it back and installed it that night. 

The house is only 20 square metres, about as much space 
as a large sailing boat. Other people would look at me as a 
minimalist, but I’ve got a tonne of storage in this place. And 
having a little bit of decking makes the tiny house feel even 
bigger. The interior furniture is quite simplistic, so it can quite 
easily be moved around. Even the staircase to the loft can be 
moved to the other side. I like the fact that it looks different 
to other tiny houses. It’s just me. On the inside, it’s a little bit 
industrial. It’s got some rough edges, but that’s me as well. 

I don’t come from a building background. I didn’t understand 
how windows got lined up, how you put them in, or how to keep 
out water. But a friend’s father had built his house and once 
I tapped into his knowledge, I was able to just go out and get 
on with the project. Knowledge is around. Once you find it and 
tap into it, you can stand back and say, “Shit, I’ve just done that 
and I didn’t know how I was going to do it a month ago.”

When I started building the tiny house, I didn’t know where  
I was going to park it. Originally, I was thinking I wanted to  

PIECES OF ME / 067
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For Teachers - English Year 10

Activity 2:

Ask students to research and write their own ‘Everybody Has a Story’.

Step 1: Ask students to brainstorm their own experience with a partner. Have they 
got a story they can tell about themselves, a family member, or someone they 
know who is not in the class?

Step 2: Students then need to come up with 10 questions to answer. The answers 
will form the body of the story. The story has to be personal, but not too personal, 
as it will be for public consumption. It is not a diary or a letter. It is an article for an 
international magazine.

Emphasise that the story does not have to be momentous, as the concept is that 
‘everybody’ has a story to tell, such as a family holiday, breaking their leg and 
spending time in hospital, starting at a new school, going to a gig for the first time. 
The task has to be about one person and one main idea.

Ask students to submit 800-1500 words.

Activity 3:

Ask students to be prepared to review and edit each other’s texts, following the 
guidelines on the activity sheet. After editing and re-drafting, you are to collect for 
marking (and further editing if necessary) and collation into a class zine or blog. 

*Please note that students could write this activity as an oral presentation and 
deliver it this way instead of a written task. 

AT THE END OF THIS ACTIVITY STUDENTS SHOULD BE ABLE TO:

• Explain how choice of language and vocabulary affects written media texts.

• Demonstrate understanding of grammar, punctuation and style.

• Be able to create media texts using sophisticated concepts, ideas and themes.
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Worksheet - English Year 10

Everybody has a story
Reading, comprehension and writing task 

Activity 1:

Read article.

Analyse the text structure, organisation, tone and themes (300words).

• What type of language is being used?

• Describe the form and style of the text.

• Discuss the themes common to both articles.

Activity 2:

Research/ plan and write your own ‘Everybody Has a Story’.

Brainstorm with a partner to discover your own experience that can be written  
into an article for ‘Everybody Has a Story’. It could be about yourself or a  
family member.

Remember, the story does not have to be momentous, as the concept is that 
‘everybody’ has a story. It could be a rad family holiday, breaking your leg and 
spending time in hospital, starting at a new school, going to a gig for the first time. 
It should be about one person and one main idea.

To start, you will need to come up with 10 questions to answer, and the answers 
will form the body of your story. The story should be personal, but not too personal, 
as it will be for public consumption. It is not a diary or a letter. It is an article for an 
international magazine (800-1500 words).

Activity 3:

You are to submit your drafts to another student (known as the ‘editor’) in the class. 
On a separate document, the editor is to comment on spelling, punctuation, tone 
and content. After editors responses are returned, you are to redraft and submit to 
your teacher for marking, and collation into a class publication.
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For Teachers - VCE English Year 11 (Unit 1 AoS 2)

VCE english year 11 (Unit 1 AoS 2)
Analysing and presenting argument

Words that need to die

INTRO

Most of frankie’s articles are fairly balanced and open-ended, but we found one 
sample that can be used as a practice analysis task. ‘Words That Need to Die’  
is an argument for getting rid of the word ‘bogan’, and how lazy use of language 
can lead to, or relates to, other underlying issues such as classism. 

These activities are matched to the Victorian Certificate of Education English curriculum. 
Not all the dot points have been covered. When using the resources, please make 
sure you have covered all key knowledge and key skills for this area of study.

OUTLINE

The article ‘Words That Need to Die’ provided by frankie can be used as a practice 
analysis. Download this at www.frankie.com.au/schools ‘English Year 11’. This 
activity can be scaffolded as a class example or provided as a student activity to be 
done in class or at home. Either way, the initial reading should be done in class to 
clear up any language/ ideas confusion.

Step 1: Ask student to read the article without any formal discussion beforehand.  
After their initial reading, ask the students to provide their first impressions (200 words).

Some helpful questions you could write up on the board for students to use:

• what stood out?

• how did they feel?

• what did they like about it?

• what did they dislike about it?

Then ask the class to share their impressions.

Question the class: What are the students’ first impressions? Do they have a class 
consensus? 

*This step forms the basis of the students’ understanding of the text’s impact on a 
reader (audience). 
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For Teachers - VCE English Year 11 (Unit 1 AoS 2)

Step 2: Ask students to now re-read the article and develop a more formal 
analysis. Provide handout for analysis. The article can be read multiple times  
using the following guiding points:

• Highlight the who/what/when/where/why/ how

• Tone/ bias

• Main contention

• Identify persuasive techniques

• Summarise how these techniques were intended to affect the audience

• Strengths and weaknesses of the argument

Step 3: Ask students to write up a formal response to the article (800 words),  
using their notes from analysis.

One argumentative analysis suggestion can be found here:  
https://www.dlsweb.rmit.edu.au/lsu/content/B_DSC/gsssp/writing.html

AT THE END OF THIS ACTIVITY STUDENTS SHOULD BE ABLE TO:

• Summarise key points in an argument using note taking

• Analyse intent and logic of an argument

• Identify and analyse impacts of texts on audiences

• Use evidence to support an argument
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Worksheet - VCE English Year 11 (Unit 1 AoS 2)

Words that need to die
Read ‘Words That Need to Die’.

You will use the article ‘Words That Need to Die’ to analyse the strength and 
weaknesses of a persuasive argument to influence an audience. You will be 
discussing the logic and reason of the argument, and the use of language and tone 
for persuasion and effect. You will look at the features of the article, where it uses 
language and argument to complement each other. 

1. Highlight the who/what/when/where/why/how?

2. Look for tone and bias.

3. What is the main contention?

4. Identify persuasive techniques.

5. Summarise how these techniques were intended to affect the audience.

6. Strengths and weaknesses of the argument.

Look for repetition, sensationalism, hyperbole, generalisation, humour, formal/
informal language, appeals and alliteration.

Write up notes using evidence from the article, plan a written response, and write 
the response (800 words).
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Using frankie in the media classroom

ABOUT THESE RESOURCES

The following teaching and learning tasks use frankie magazine as a base for 
some Media activities. You have been provided with many examples from frankie 
magazine (download these at www.frankie.com.au/schools) to use directly in  
the classroom, and you can use the activities and ideas with other magazines  
or stimulus material.

Lots of school libraries have subscriptions to frankie magazine, and you can 
supplement the samples with other examples from your own subscription.  
If your student cohort is not frankie’s main audience, you can still use the  
frankie examples as a comparison against to magazines/content that is  
more suited to your student cohort. 

Your school library,  
students, and even YOU can 
access a special education 
subscription discount to 

frankie magazine at  
frankie.com.au/schools
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For Teachers - Media Year 9

Media Year 9
Curriculum links: ACAMAR078, ACAMAR079

 

Investigating media conventions

INTRO

You will need to collect several print magazines of various genres, including 
multiple issues of frankie. These can be sourced from your school library, 
or students can bring in a few from home, or they can be purchased second 
hand from local op shops or garage sales (or of course, your local newsagent/
supermarket). You will need at least one per student in your class, but it would  
be good to have more.

Activity 1:

Step 1: Ask students to read pages 3-7 of the Media Resources pack PDF 
(download this at www.frankie.com.au/schools). Supplementing and building on 
the content, you will need to expand and explain terms with which your students 
are not familiar.

Students can research these terms as an activity, or you can discuss them as a 
class to make sure everyone has consistent understanding, using the whiteboard 
and class input.

Step 2: Students are then to fill out the attached worksheet in pairs. They need to 
fill out one worksheet for frankie and one for another magazine. 

When students have completed the task for at least two separate magazines, they 
will need to work out the differences and similarities across the two magazines. 
They need to look for the conventions that apply to all magazines of all genres, and 
the conventions that apply within a magazine to give it a specific identity.

Ask students to see if they can find other magazine conventions that are not listed 
on the worksheet, but are shown in both magazines.

At the end of this activity students should be able to:

• Explore and discuss forms and elements of media products

• Understand the roles and impacts of audiences on media products

•  Analyse the ways in which the audience makes meaning and interacts with  
media products
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Worksheet - Media Year 9

Investigating Media Conventions
You are to compare the data and conventions of two magazines using the following 
worksheets. By the end of the task, working in pairs, you will have worksheets 
filled out for at least two different magazines.

Masthead:  ___________________________________________________________

Tagline:  _____________________________________________________________

Edition: ______________________________________________________________

Publisher:  ___________________________________________________________

ISSN:  _______________________________________________________________

Without opening the magazine, describe the cover and then the audience:

What is the audience for this magazine?

- how old would the reader be? 

_____________________________________________________________________

- what are their interests? 

_____________________________________________________________________

What is the genre (category) for this magazine?

_____________________________________________________________________

Does the advertising look like content?

_____________________________________________________________________

Why do you think this is?

_____________________________________________________________________
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Worksheet - Media Year 9

Is there a ‘letters to the editor’ section? What are the letters about?

_____________________________________________________________________

Pages numbers – header or footer? 

_____________________________________________________________________

What is the tone of the magazine? (serious, academic, humorous, traditional, off-kilter)

_____________________________________________________________________

Is the tone consistent for the entire issue?

_____________________________________________________________________

Is the tone consistent across several/ all issues?

_____________________________________________________________________

Which page shows the contents?

_____________________________________________________________________

List the contents and page numbers. How many pages are in the magazine?

_____________________________________________________________________

Are there more images or words in the magazine? 

_____________________________________________________________________

Does the magazine use columns or full-page text?

_____________________________________________________________________

Are there any articles without images?

_____________________________________________________________________



20

Worksheet - Media Year 9

Are the images photographic or illustrative or both?

_____________________________________________________________________

How do you feel when you look at the pictures and read the articles?

_____________________________________________________________________

Where is the magazine published?

_____________________________________________________________________

How many interviews are in the magazine?

_____________________________________________________________________

What are the articles about? 

_____________________________________________________________________

Is the paper shiny (gloss) or not shiny (matte)?

_____________________________________________________________________

What are the extras inside the magazine (if any), like subscriber cards,  
fold outs, lift outs?

_____________________________________________________________________

What is your favourite piece of content within the magazine?

_____________________________________________________________________
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For Teachers - Media Year 10

Media Year 10
Curriculum links: ACAMAR077, ACAMAR078, ACAMAR079 

Design and layout of a media product

INTRO

This activity involves both responding and creating. Students will learn layout 
convention terms in a teacher-led class activity using some of the frankie provided 
sample layouts. They will then produce their own layout, utilising and learning the 
programs available at your school.

OUTLINE

Activity 1:

Display a couple of the frankie samples to students – this can be done by printing 
on A3 paper, making PDFs available, or projecting them. 

Discuss and define the magazine layout conventions: 
- heading/byline 
- heading placement, alignment 
- borders 
- image selection 
- image cropping 
-  font size, style (treatments such as bold, italics) and text alignment such as  

justified or not, placement centre, left, right, etc
- use of columns

download these samples at www.frankie.com.au/schools ‘Media Year 10’

054 / learn something new

For those who aren’t so keen on chunky 19th century novels, it 
might seem pretty apt that it was Charles Dickens who first coined 
the word ‘boredom’ back in 1852. A lot of early researchers in the 
phenomenon would also nod their heads approvingly at the timing. 
Boredom, it was thought, was a product of the industrial age. On 
the one hand, you had all those poor mopes shut up inside factories 
performing mindlessly repetitive tasks. Of course they were going 
to start basically drooling from tedium. And then there were the 
newly leisured middle classes, who suddenly had a lot of time on 
their hands and probably weren’t that great at coming up with new 
fun things to do. Especially if you were a lady and only allowed to 
paint water colours, wear uncomfortable clothes and swoon a lot. 

these days science still hasn’t reached a grand unified theory  
of the emotion best described as ‘meh’. But one thing most  
experts now agree on is that it’s nothing new. as long as there  
have been people around and blank spaces to stare at, there’s  
been boredom. and attempts to overcome it.

according to Plutchik’s wheel of emotion – a standard academic 
classification for emotional states – boredom is a milder form of 
disgust, which basically means it’s our brain’s way of making loud 
gagging noises. as well as producing the psychological version 
of the colour wheel, a lot of Plutchik’s reasoning was based on 
survival instincts. so just as disgust might save us from straying too 
close to disease and dead things and other rancid stuff that makes 
us ill, boredom is a protective mechanism of sorts, saving us from 
droning lectures and mind-numbing chores. it forces us to try new 

things and seek out stimulation, lest we go a wee bit crazy. this can 
be good if we’re a caveman toying with the invention of fire as a way 
to ward off the yawns. or a great artist or writer driven to finally pull 
their finger out and get some work done. 

when we’re bored, our brain activity drops by only about 5%, 
so the grey matter is still in there ticking over, even though it 
sometimes feels otherwise. mri scans on the severely unenthused 
show greater electrical activity in regions responsible for 
autobiographical memory, empathy and conjuring hypothetical 
events – which maybe means we’re daydreaming about ourselves, 
but we’re really worried about what other people might feel about 
it. the bad news is: nothing speeds brain atrophy more than 
monotony. we need variety and stimulation and fun to grow new 
brain cells and extend the lifespans of those we already have.

But when it comes to boredom, not all of us were created equal. 
studies show that people who experience chronic boredom are 
more likely to lead risky lifestyles, dabbling in alcohol abuse, drug 
addiction, compulsive gambling and eating disorders – or more 
socially acceptable perils like jumping out of planes, climbing 
snowy peaks and doing the kind of extreme stunts you usually  
see in soft drink commercials and Jackass re-runs. Boffins think 
this might be because boredom-prone people have naturally  
lower levels of dopamine – a happy chemical that regulates  
reward and pleasure reactions in our brains. to get the same  
kicks as the rest of us, easily bored types have to constantly  
push for new, crazy and dangerous things to do.  

painful, drool-inducing ennui: it’s our brain’s  
way of making loud gagging noises.

the science 
of boredom

words jO wAlkEr
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it might not rate up there with the world’s most entertaining  
Quiz activities, but there is such a thing as the Boredom Proneness 
scale, which asks participants to rate their reactions to statements 
like, “i often find myself at loose ends, not knowing what to do,” and 
“i am often trapped in situations where i have to do meaningless 
things.” statistically speaking, men rate higher in the test (meaning 
they’re more bored than ladies), as do people with brain injuries  
– especially those with damage around the frontal cortex. this also 
happens to be the area of the brain responsible for our perception 
of time, which could be why minutes and hours drag by with 
excruciating slowness when we’re bored out of our heads.  
thanks for that, frontal cortex.

still, our brain might not just be out to torture us with boredom. 
it seems to have developed some coping mechanisms, too. 
hallucinations are a well-documented side effect of extended 
periods of boredom, wherein the brain effectively says, ‘Bloody hell, 
if you’re not going to stimulate me then i’ll just go and entertain 
myself.’ this is known as the ganzfeld effect, and has also become 
a way for slightly geeky people to get high without drugs. the 
idea is to deprive the brain of any variety in input. so, for instance, 
people tape half ping pong balls to their eyelids so they’re seeing 
only uniform whiteness, and tune the radio to static so there’s no  
change in noise levels, either. Do this for long enough and the 
brain cuts off the boring, unchanging signal and replaces it with 
something else: hallucinations reported to be anything from 
flashing lights and colours to exotic waking dreams.

another enemy of boredom – as we all learnt in our childhood  
– is mums. we’ve all experienced the litany of suggestions a  
mother will make to a kid complaining of being bored. “why  
don’t you go and play outside?” “why don’t you ride your new  
bike?” “why don’t you go next door and say hello to mrs smith  
and get the hell out of my face?” the mixture of ennui and apathy 
and increasing rage and frustration that nothing seems worth  
doing – no matter how many options mum might have up her  
sleeve – is another hallmark of boredom, researchers say.  
some now suggest that boredom is a fundamental breakdown  
in our understanding of what it is we want to do. Bored people  
tend to score badly when tested for self-awareness. they find it 
hard to monitor their own moods and feelings. so not knowing  
what you want to do, even when presented with all the fun stuff  
in the world, is par for the boring course.

the best defence, according to psychologist mihaly 
Csikszentmihalyi, is to find your ‘flow’. Difficult or uninspiring 
chores that take a great deal of effort to hold our attention – tax 
returns, iKea instructions – are tedious. as are dull and repetitive 
tasks, like factory work. somewhere in between is a goldilocks 
zone, where the activity is neither too hard nor too moronic – it’s 
just right. For Csikszentmihalyi, this is where you find your flow: an 
intersection between your skill level and the difficulty of the task at 
hand, where you’re challenged enough to stay interested, but not 
so much you want to hurl things across the room and swear a lot. 
stick to your flow, and you’ll never get bored. ]
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perth, scotland

What do you do? I have a photography business called 
Arcadiancity. What’s your neighbourhood like? I live in a small 
village called Forteviot, just outside the Perth city centre. It’s 
really quiet and quaint – the only things here are an organ repair 
shop, a wood kitchen workshop, the town hall and a few cottages 
and houses. What is Perth known for? Glass paperweights, 
Dewar’s whisky and Ewan McGregor. It’s a small place, but some 
interesting things have come out of it. What do you love best 
about your city? Its historic landmarks! You can look at photos of 
Perth from over 100 years ago and find loads of original buildings, 
parks and historic features that are still here. It’s remarkable. 
What is the local creative community like? There’s a lot of 
knitting and felt-making in Perth. Those communities are doing 
well, which is nice because they are both traditional Scottish 
crafts. What frustrates you most about Perth? There isn’t much 
to do. I normally head out to other cities like Edinburgh for 
some fun. If you grew up in Perth, you’ve experienced everything 
already! Where is the best place to get a drink or nibble? My 
favourite for a good coronation chicken sandwich is a café called 
Delicious. There’s also a local bakery that does a great macaroni 

and cheese pie. What is everyone talking about in Perth right 
now? There’s talk of installing night-time projections and fairy 
lights to brighten up the city vennels [alleys] and landmarks.  
The design looks super-cool and still keeps the traditional look 
of the city, but with a new lease of life. It’ll cost a lot, but hey, 
everyone loves some fairy lights! What is something you’d only 
find in your city? We have Scone Palace, where the Stone of 
Destiny sits. For over 1000 years Scottish kings would travel there 
for their coronation, including Shakespeare’s Macbeth. No king 
was allowed to rule as King of Scots until he was crowned at the 
Stone of Destiny. It was last used for the crowning of the current 
queen, Elizabeth II, in 1953. Have you been to Perth, Australia? 
No, sadly! My mum is Australian and was born in Adelaide, 
though. I would love to visit my roots someday. From your 
understanding, how do the two cities differ? Fir trees instead 
of palm trees; cottages instead of skyscrapers; parks and fields 
instead of beaches; wind and rain instead of sun. The whole scene 
is the opposite. Also, Perth in Australia is a bazillion times bigger. 
What makes Perth, Scotland feel like home? There’s something 
about the Scottish humour that you can’t find anywhere else.

danielle douglas 

 AROUND THE WORLD / 035
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For Teachers - Media Year 10

-  headers/footers – text that appears outside the confines of the article  
(headers at the top and footers at the bottom of the page)

- white space (discuss negative space and the power of leaving that space empty) 
- two-page spread (a single article that covers two or more facing pages) 
- image attribution 
- facing pages

Activity 2:

Using a layout program, students are to match the style of frankie and create  
a two-page spread (facing pages).

Ask students to decide on an article heading, subheading and byline.

Advise students to use Lorem Ipsum (filler text) content for article text layout,  
as activity does not require them to write the content of an article. Find the 
generator here: www.lipsum.com

*Please note that this task could be done in conjunction with one of the English 
activities in this resource to provide student-created content.

Ask students to also find an image to illustrate their article.  
Here is a good jumping off point to discuss copyright and creative commons issues. 
http://www.copyright.org.au/acc_prod/ACC/Find_an_Answer/ACC/Public_
Content/Find_an_Answer.aspx?hkey=b0de2cd4-daa3-47da-95a5-1e7ecdc8dddc

AT THE END OF THIS ACTIVITY STUDENTS SHOULD BE ABLE TO:

• Consider ethical practices and regulatory issues

• Maintain safety in use of technology and interaction with others,  
including use of images and words of others

• Consider contexts that shape purpose and processes in production of  
media products
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Worksheet - Media Year 10

Design and layout of a media product
Step 1: 

After discussing and learning layout conventions from the frankie examples 
provided, make particular note of audience and conventions for the magazine. 

Come up with an idea for a feature article for frankie and create a heading, 
subheading and byline. Write them below.

Heading  ______________________________________________________________

Subheading  ___________________________________________________________

Byline  ________________________________________________________________

Step 2:

Now create a two-page spread layout for that magazine, using text known as 
Lorem Ipsum – an industry standard convention used in printing and typesetting 
to be able to lay out a document without having the ‘actual text’. It fills up the text 
portion of an article so you only need to design the layout, without creating content. 

*To find out more about why and how you use Lorem Ipsem, and to generate some 
for your article, head over to: www.lipsum.com

You will need to take into account frankie design conventions such as font style, 
size and alignment, use of white space, images and text placement. 

Step 3:

You will need to source an image, select and crop it for improved effect.  
The images should be in creative commons, copyright-free or your own work  
(take photographs, draw something, ask a friend to illustrate it). 

Step 4:

Submit final two-page spread as a PDF.
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For Teachers - VCE Media Studies Year 11 (Unit 2 AoS 2)

VCE media studies year 11 (Unit 2 AoS 2)
Media Industry Production

frankie press: an Australian media organisation for discussing media industry, 
stages of production and specialist media roles.

INTRO

frankie magazine (and its publisher frankie press) can be used as a case study 
for this unit. These activities are matched to the Victorian Certificate of Education 
Media curriculum. Not all the dot points have been covered. When using the 
resources, please make sure you have covered all key knowledge and key skills  
for this area of study.

OUTLINE

Activity 1:

Provide students with access to the following documents and links. 

Ask students to read through information about frankie magazine and the 
periodical publishing industry, including: 
- about frankie / frankie press* 
- media glossary / terms and information* 
- magazine conventions* 
- frankie magazine production roles* 
- basic production timeline per bi-monthly issue* 
- questions for frankie* 
- links about industry changes * 
- www.frankie.com.au 
- Submission guidelines: www.frankie.com.au/submissions 
- frankie media kit* 
- Plus, any extra research where necessary 
 
*download these at www.frankie.com.au/schools ‘Media Resources pack’
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For Teachers - VCE Media Studies Year 11 (Unit 2 AoS 2)

Activity 2:

Once finished reading the media production information, working independently, 
students are to complete 25 questions on roles, stages and issues. 

* Note: this could be done under test conditions.

Students to present a short report on the magazine production industry using 
frankie and/or other magazine examples (500 words)

EXTENSION 

Students can view either or both of the following movies for other representations 
of magazine roles, and compare and contrast with frankie:

The Devil Wears Prada (2006) 
- Fictional representation about roles and stages of production of a magazine

The September Issue (2009) 
-  A documentary chronicling Vogue editor-in-chief Anna Wintour’s preparations  

for the 2007 fall-fashion issue. 

At the end of this activity students should be able to:

• Identify stages of production of a magazine

• Describe characteristics of stages of production, including as part of overall 
production of a magazine

• Discuss specialist production roles at a magazine

• Analyse the impact of some issues affecting the magazine production industry

• Describe collaborative nature of stages and roles in the media production process
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Media industry production
frankie press: an Australian media organisation for discussing media industry, 
stages of production and specialist media roles.

frankie magazine (and its publisher frankie press) can be used as a case study for 
looking at the media industry and specialist roles and stages of production. 

Activity 1:

You are to access the following documents and links, reading and taking notes  
as you go.

- about frankie / frankie press* 
- media glossary / terms and information* 
- magazine conventions* 
- frankie magazine production roles* 
- basic production timeline per bi-monthly issue* 
- questions for frankie* 
- links about industry changes* 
- www.frankie.com.au 
- Submission guidelines: www.frankie.com.au/submissions 
- frankie media kit* 
- Plus, any extra research where necessary

*download these at www.frankie.com.au/schools ‘Media Resources pack’

Activity 2:

Once finished reading the media production information, you are to complete  
25 questions on roles and stages on the worksheet provided.

You are to write and present a short report on the magazine production industry, 
using frankie and/or other magazine examples (500 words)
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Media industry production
You must answer all the questions. Some have only one answer and some 
have multiple.

1. The second stage of production is called:  
 a. Pre-production 
 b. Production 
 b. Post-production

2. What tasks occur in the pre-production stage at frankie magazine?  
 a. Editing 
 b. Commissioning articles 
 c. Proofreading

3. The _________________ is the person who oversees the content for frankie magazine.

4. What does a subscription coordinator do? 
 a. maintain stock levels 
 b. merchandise sales 
 c. proofreading

5. Name two other roles that the brand and marketing manager interacts with

-   __________________________________________________________________

-   __________________________________________________________________

6. frankie magazine’s production is best described as: 
 a. collaborative 
 b. individual

7. What are frankie’s responses to the digitisation of the magazine industry? 
 a. hate it, their subscriptions have dropped off 
 b. love it, they have become an online only magazine 
 c. it helps them interact with their audience between issues 
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8. What types of events is frankie sometimes involved with? 
 a. elections 
 b. festivals 
 c. street performances 
 d. music gigs

9. Circle three magazine conventions 
 a. articles 
 b. scenes 
 c. ISSN 
 d. advertising 
 e. byline

10.  _______________________________ is the name for people who pay for  
the magazine on a yearly basis and have the magazine sent directly to them.

11. Who commissions the content that is produced outside the frankie office? 
 a. freelance writers 
 b. freelance photographers 
 c. editor

12. Who commissions the photography and illustrations for frankie? 
 a. senior designer 
 b. general manager 
 c. proofreader

13. What tasks are done in the production stage? 
 a. planning meetings 
 b. commissioning articles 
 c. editing 
 d. layout

14.  Digitisation allows frankie to connect with their __________________________  
between issues.

15.  The editor _________________________________ freelance writers, 
photographers and illustrators to create content for the magazine.

16. Where is frankie printed? 
 a. China 
 b. Australia 
 c. Timbuktu
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17. Name two tasks that happen in the post-production phase for frankie

-  ____________________________________________________________________

-  ____________________________________________________________________

18. How does frankie position itself to advertisers?

______________________________________________________________________

19. Why is the magazine called frankie? 
 a. editor’s grandma’s name 
 b. friendly and unisex 
 c. after Frank Lloyd Wright

20. How does frankie currently illustrate its cover? 
 a. photograph 
 b. drawing 
 c. lots of text

21.  Which production role at frankie checks an article for spelling, grammar and 
punctuation consistency? 
 a. proofreader 
 b. illustrator 
 c. advertising manager 
 d. editor

22. Circle the ‘making’ stage of the magazine: 
 a. Pre-production 
 b. Post-production 
 c. Production

23. Who gets to wear their pyjamas to work? 
 a. freelance proofreader 
 b. general manager 
 c. IT manager
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EXTENDED RESPONSES

24. In magazine publishing, the editor is the boss and controller of the content,  
and manager of staff and design. To what extent do you agree? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

25. What are the other main roles that contribute to the look and feel of the 
magazine? Discuss their contributions.

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________


